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Michael Oak Waldorf School opened in 1962 in the Victorian double storey house (centre). The first hall was added later
and the four other houses making up the block were bought in the 1980s. The new hall (left) was built in 2006.
Michael Oak Waldorf School
4 Marlow Road
Kenilworth
7708

‘The need for imagination, a sense of truth, and
a feeling of responsibility – these are the three
forces which are the very core of education.’

Tel: 021 797 9728
Fax: 021 797 1207
Email: info@michaeloak.org.za
www.michaeloak.org.za
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OUR MISSION
Michael Oak Waldorf School seeks to awaken the whole child towards creative responsibility,
developing confident, balanced individuals empowered to work with the challenges of today and
tomorrow. In so doing, we strive to:

➤➤ Encourage depth of thought and academic excellence.
➤➤ Support the developing art of Waldorf education within the school and in the wider community.
➤➤ Provide a community centre for cultural enrichment and continuing education for life.

OUR VALUES
➤➤ We value the unique contribution of every human being.
➤➤ We are inspired by the qualities of goodness, beauty and truth.
➤➤ We work from an understanding of the phases of a child’s development as investigated by
Rudolf Steiner.
➤➤ We foster a supportive triangle of child, parent and teacher within a community of openness
and sharing.
➤➤ We work cooperatively with colleagues using consensus management within an ethos of mutual
respect, individual growth and communal enrichment.
➤➤ We recognise the value of our rich diversity and we nurture it.
➤➤ We care for our environment and support ecological sustainability.

The Wider Community.............................................................16
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Introducing Michael Oak Waldorf School
Michael Oak was started in 1962 through the initiative of parents who wanted Waldorf education for
their children. The School provides a creative child-centred education at Nursery, Primary and High
School. The School occupies one hectare of rambling grounds in quiet surroundings, although only
one minute from Kenilworth station. Michael Oak is a registered independent school and a member
of the Independent Schools’ Council. There are sixteen Waldorf schools in this country registered
with the SA Federation of Waldorf Schools, and well over 1000 of these schools throughout the
world, with many opening every year.

“How can
education
best serve the
growth of the
individual and
of society?”

Waldorf Education
The first Waldorf School was founded in Germany by the Austrian educationist Rudolf Steiner.
The school was opened in 1919 to serve the needs of factory workers’ children. Considered
revolutionary at the time, the methods have proved themselves to be thoroughly practical and
effective. Waldorf Education is a holistic response to the question “How can education best serve
the growth of the individual and of society?”
The education is based on three key elements:
➤➤ a detailed study of the development of the child as a moral being
➤➤ a specific and unique methodology
➤➤ a comprehensive curriculum that supports the particular phases of the growing child.
Waldorf Education aims at providing a warm, rich, enjoyable yet challenging education in which
the needs of the whole child are met throughout school life. It aims at a preparation for life in
the broadest sense and for life-long learning. The curriculum is designed to bring balance into
education by systematically addressing the whole child in every activity. Each subject taught needs
to address the head, heart and hands of the child. Mathematics, for example, needs to engender
feelings of wonder and curiosity while integrated practical activities deepen the experience and
knowledge.
Waldorf Education is designed to be in harmony with the inner and outer needs of the child at every
stage of its development, and therefore allows the young adult to emerge with a strong sense of the
deeper meaning of life. Time and care is taken to travel every step of the way with each child — a
phenomenon rare in today’s hurried world.
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THE NURSERY
Playgroup
The Playgroup is a small, intimate class for children in the year they will turn 4.
The teacher has a full-time assistant and uses a simple daily routine of creative
activities, play time, ring time, snack and story time. The intention is to provide
beautiful, homelike surroundings and activities as well as a healthy structure to
each day.

Kindergarten
There are three parallel Kindergarten classes for children turning 5 and 6 during
the year (the children stay with the same teacher for two years). Children born in
November and December may be kept in the Kindergarten for another year, to allow
for the social and emotional development needed for formal schooling in Class 1.
Each Kindergarten class has a similar routine, starting with the welcome handshake
in the morning and begins with handwork (alternate days for the older and younger
groups to cater for their varying abilities).
The child is reassured by the recurring rhythm of the day, the week and the year
through the repetition of seasonal activities, festivals and songs. The structure
and security of the Kindergarten classes form the basis for a deep confidence, a
bridge between the home and the busy world outside, and form a foundation
for a healthy social adult life.
Parent participation and support is important in our Kindergarten;
whether in helping with craft in the mornings, or helping transport
children on outings. We ask that parents do not expose children
to electronic media and as far as possible, limit exposure
over weekends (and definitely not in the mornings before
coming to school.)
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In the lessons there is a balance between listening,
speaking and doing, between humour and seriousness,
taking in, transforming and giving out.

PRIMARY SCHOOL

HIGH SCHOOL

The teacher is challenged to enliven classroom activities with movement, colour, poetry and living
imagery. In the lessons there is a balance between listening, speaking and doing, between humour
and seriousness, taking in, transforming and giving out.

What is done in the High School is a natural complement to the groundwork in the Nursery and
Primary Schools. It represents the fruit of all the growth, nourishment and care fostered on the
younger child. Waldorf Education is conceived of as a whole, as an organic process. The child’s
living imagination, so carefully nurtured in the Primary School, grows organically into the realm
of conceptual thought. Themes that are handled in the Primary Main Lessons are recapitulated
more consciously in the High School where the development of judgement and the challenges and
changes of puberty and adolescence can be met with all the richness of the Waldorf approach.

The breadth of the Waldorf School curriculum is only possible through the main lesson system in
which one content subject at a time is taught every day in depth for a period of 3 or 4 weeks. The
rest of the timetable follows a regular rhythmic pattern. Subjects like languages require constant
repetition; others like mathematics, English literature and grammar appear both as regular practice
periods and as main lessons.
No subject is optional. This is because every subject has a moral, as well, as an intellectual content.
When a child is led to comprehend the marvels of the plant world, the wisdom in zoology, the order
that reigns in the starry sky, in man’s body — in science and in art — he slowly develops an attitude
of wonder, reverence and gratitude which leads to a joyous enthusiasm and affirmation of life.

The various aspects of the curriculum provide a stiff challenge to the individual pupil who has to
display a larger measure of independence and originality of thinking than is normally the case
at secondary school level. There is much project work in which individual research and creative
presentation is required. Pupils are continually encouraged to take their own initiatives in all their
activities, to develop their own interest areas and to express the originality of their own discoveries
and insights. In these ways, self-confidence is nurtured as are social and communication skills. In
addition, of course, the content of the Main Lessons is specifically designed to meet the needs of
the growing personality.
Waldorf High School tuition covers the basic State syllabus but offers a richer depth of learning.
Regular tests and reports form part of the continuous assessment of the progress of each pupil.
Our goal is to develop each pupil’s faculties of social, artistic, critical and creative abilities as
much as the academic. Such a person, we believe, will be more widely prepared for life and for a
contribution to society.

8

9

Sport and Bothmer Gymnastics
As the curriculum in a Waldorf School is carefully balanced, it is not necessary to use sport as
a means to counter-balance one-sided intellectual work but rather as healthy exercise for young
bodies. There are facilities for games and Bothmer Gymnastics. Michael Oak can be proud of
its teamwork in the following sports: volleyball, TAG, tennis, dance, swimming, table-tennis,
basketball and ultimate frizbee. Each year pupils have been selected to represent the province
and have succeeded in national events.
Bothmer gymnastics is a form of gymnastics unique to Waldorf schools in which skill is acquired
not through acrobatic exercises but through harmonious purposeful movement.

The Teacher
The teacher aims to become a worthy authority for the pupil. Commitment, caring and concern
foster mutual respect and help to develop self-discipline in the child. As has been mentioned, not
only what is taught, but when it is taught, is of prime importance. This requires of the teacher a
close study of child psychology and development. In practice, through observing the children’s
enthusiastic response to subject matter artistically taught, one recognises the curriculum as
being fundamentally important. It answers the developmental needs of the children, nourishing
and strengthening them at each stage. This all contributes to the practice of the class teacher
remaining with the same group of children throughout their Primary School years. In the High
School the Class Guardian plays a smaller role with specialist teachers now required for all
subjects. Here, in most subjects Waldorf teachers are required to have a conventional training
supplemented by Waldorf training.

English Second Language Support Programme
This Programme, instituted at the school in 1990, is aimed at pupils whose mother tongue is
not English. The programme is run by a highly qualified specialist teacher who assists pupils
from diverse backgrounds to improve their written and oral communication skills. Tuition
takes place both within the classroom and on a one-to-one basis. This Programme is made
available to pupils at no extra charge.

Eurythmy
Eurythmy is an art which interprets sound — be it the spoken word or music — through movement.
Because of the valuable educational qualities of eurythmy, all Waldorf schools include this art
alongside the others. Working in close co-operation with the class teacher, the eurythmist can
enrich the experience of the Main Lesson or the weekly theme in the Nursery.
Eurythmy strengthens co-ordination and encourages the ability to listen with sensitivity. When
children experience themselves in movement as part of an orchestra, and have to keep a clear
relationship in space with one another, a finer social awareness can result.

Religion
The School is Christian in a universal sense and therefore non-denominational. The teachers hold
that all young children are naturally religious, and that if this quality is not distorted by dogmatism,
nor allowed to wither by neglect, it can become a firm basis for confidence in life. Every opportunity
is taken, therefore, in story and discussion, to encourage the children’s attitude of wonder and
reverence for the world to develop naturally and freely as a basis for a true aesthetic education.
The School respects all creeds and provides a supportive base for children of every faith.
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Remedial Work
The school is for mainstream children and does not have facilities for mentally handicapped or
maladjusted pupils. Scholastic or personality difficulties that may arise are thoroughly discussed
with the parents and recommendations are made for specialist investigations and treatment. A
consultation with a remedial teacher may be requested. The school Remedial staff provide
assistance where possible.

Afternoon Care
For those parents unable to be with their children in the afternoon, the school provides an Afternoon
Care facility. Here the children can rest, have a meal and enjoy supervised playtime until 5.30pm.
This facility is available on a casual or daily basis.

Other Facilities
The school garden with its trees, logs and adventurous playground, is designed for active, creative
play and physical challenges. The hard-surfaced court is used for a variety of games and activities
throughout the day.
There is a library of carefully selected books and two halls for dancing, drama and festive activities,
as well as games when it is raining. There are also facilities for woodwork, handwork, craft and
gardening.

Reports and Examinations
Parents of children in the Primary School receive an annual written report from all the teachers
responsible for the child’s education. In the High School reports are sent out each term. Since
the progress of each child is under constant observation by the teachers who meet every week to
discuss the progress of their classes, the usual school examinations are considered unnecessary,
though regular tests are given in the upper classes. Teachers stress that it is the involvement in
work and not in competitive accomplishment that is rewarding.
Very rarely will a child have to repeat a class, and such a decision would only be made in consultation
with the parents. Each year of the pupil’s development requires a new approach to the world. By
grouping children of the same age with all their human variety, a class is able to grow into a
social organism. This points to the importance of a child being clearly school-ready, both physically,
emotionally and intellectually, before starting in Grade 1.

Teachers stress that it is the involvement
in work and not in competitive
accomplishment that is rewarding.
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School Working Groups
The Board Of Trustees
In terms of the Trust deed of the Michael Oak School Association, the Trustees are responsible
for ensuring that the objective of the Trust is achieved, essentially to organise and promote the
teaching of children in accordance with the principles and methods expounded by Rudolf Steiner.
The Trustees are ultimately also responsible for the long term sustainability and the legal and
financial stability of the school. In order to ensure that they fulfil these responsibilities the Trustees
meet on a monthly basis and are guided by a formal charter. The Trustees comprise of a minimum
of six and a maximum of twelve members, at least three of which need to be teachers. The parent
members are selected annually as recommended by the Nominations Committee, which is made
up of two members each from College, the current Trustees and the Links. The Trustees can co-opt
new members in the course of the year where space allows. The Trustees have delegated certain
responsibilities to various sub-committees and working groups as set out below.

Trustee Subcommittees and Working Groups
The Finance & Audit Committee is responsible for administration efficiency, financial systems,
planning, monthly management accounts, banking, the annual budget, recommended fee
increases, appointment of the auditors, the annual audit and the annual financial statements.
The Sustainability Committee is responsible for public relations and marketing, fundraising,
bursaries, enrolment and diversity. In order to fulfil its mandate the Committee has formed the
following working groups:
➤➤ Public Relations and Marketing Group		 ➤➤ Enrolment Group
➤➤ Fee Assistance Group

➤➤ Diversity Group
➤➤ Fundraising Group

The Personnel & Remuneration Committee is responsible for the overall remuneration philosophy
of the school, employment contracts, employment and performance of non-teaching staff, variable
pay on an annual basis, any other issues relating to the employment of teachers and staff.
The Risk Committee is responsible for monitoring the key risks facing the school and dealing with
all legal issues, as well as for ensuring that the school is adequately insured.
The Building Maintenance and Safety Committee is responsible for the maintenance of
the buildings, upkeep of the gardens, the management of new building projects, systems and
procedures with regard to the safety of the staff and children, security matters as well as projects
relating to the protection of our environment. In order to fulfil its mandate the Committee has formed
the following working groups:
➤➤ Accommodation Group.

➤➤ Garden Group

➤➤ Refurbishment Group

➤➤ Facilities, Safety & Security Group
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It is important to note that these committees will act as overseers
and makers of recommendations to the Trustees, whilst the
function of daily management remains the responsibility of
College and the Admin Group as assisted by the implementation
groups.

Links, or with the Chair of either the College of Teachers or the
Board of Trustees, who will take them further. We are grateful
for the help that has been given by parents over the years in
participation, encouragement, confidence, work and funds.

Parents’ Evenings

Links

Parents’ Evenings usually take place once a term for each class
and play an essential role in the pupil’s progress. Both parents
are requested to attend, to share something of the depth and
background of the class experiences, to become part of the class
community and most of all so that parents and teachers can
mutually support the children in the best possible way.

The Links are responsible for the communication between
parents, teachers, College and Trustees, as well as for raising
parent’s concerns and insights. Each class has a parent or
parents (links) who act as liaison between parents and teacher.
They are a communication channel for the class family and help
to organise class events, fundraising and the Fair activities. They
meet as a group twice a term, and teachers, College and Trustee
representatives also attend this meeting. Two links are chosen
by the group to form part of the Nominations Committee (see
Trustee section for explanation). The minutes from the latest
Links meetings are tabled at the Trustee meetings.

Parents’ Library
This library, which contains a selection of books on Waldorf
Education and other specialist subjects, can be found at the
office.

The College of Teachers

The School Community

The College of Teachers are responsible for all pedagogical
matters and the daily running of the school. They meet on
Thursday afternoons and tasks are rotated and shared. The
members study together, conduct interviews, receive visitors,
handle correspondence and address discipline issues as well
as other problems that have not been dealt with in the weekly
teachers’ meetings. There is a holding slot in the office for receiving
correspondence, or it can be emailed to info@michaeloak.org.za.
All correspondence is answered promptly and dealt with in
confidence. It should reach the school by Wednesday 08h00
for inclusion on the agenda for that week, although it may be
held over for a week, depending on pressure of other business.
Parents’ concerns about a child or the school are preferably
addressed through the class teacher first. However such issues
may also be raised with any individual members of College.

Michael Oak has long been working towards the ideal of a living
community in which parents, teachers, pupils (both past and
present) and friends are united through a common striving on
behalf of the school.
In all three broad spheres of common activity in any community
– cultural, social and economic – there is the room and the need
for involvement. A core group of parents, teachers and class
representatives (known as Class Links) meet regularly to foster
the life of the Michael Oak community. The Links act as liaison
between parents and teacher, help to organize class events and
act as a communication channel for the class family.
Besides the opportunities that already exist at festivals, class
evenings, parent workshops, lecture-discussions and art, craft
and gym classes, parents offer their help in school handwork
lessons, the library, public exhibitions, transport on class outings
and provision of refreshments. Maintenance and development
are always needed on the buildings and in the garden. It is much
valued when parents offer their help and expertise in these areas.

The Admin Group
The Admin Group is responsible for the administration of the
school. This group consists of: School Business Manager,
Administrator, PR & Marketing Coordinator, Reception Secretary,
Enrolment Secretary, Bookkeeper – Debtors, Bookkeeper –
Creditors, Sponsorship Coordinator, Hall Hiring Coordinator,
Sports Coordinator and the Leaflet Editor.

Parents who may have any individual concerns or questions, or
ideas or initiatives they wish to bring into being, are welcome
to discuss these with their class teacher, with one of the Class
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Nursery, Primary School and High School Faculties

Publications

The Nursery, Primary and High School faculties meet once a week on a Tuesday and the three
groups meet collectively at least once a term to discuss general school topics in a longer meeting.
The faculties discuss day-to-day school issues, how best to deal with festivals, timetables, difficulties
in the classrooms, among other things and provide support for each other and the children. One
of the important aspects of meetings is to focus on individual children in order to understand them
better and help them forward in an appropriate way. The applications on the enrolment waiting lists
are presented to the faculty as part of the application process, and this, as well as, a credit check
is done before the next step can be taken in the enrolment process.

The Leaflet – a weekly newsletter – is published each Friday
and a copy sent home via the youngest child in each family in
the lower school. Parents also receive the e-Leaflet which is
the electronic version of the printed Leaflet. This is how school
notices, information and articles of interest are distributed.

The Wider Community
Michael Oak is a neighbourhood centre for events of a social-cultural nature. Our hall may be hired
for a variety of activities in this sphere, providing a multi-cultural venue for events such as lectures,
performances, exhibitions, concerts and private functions.
The school shares several events annually with the other Waldorf Schools in Cape Town, such
as the grade 6 Olympics and the grade 7 Medieval Camp. Many of the teachers are involved in
teacher-training and enrichment, and we welcome students from the Centre for Creative Education
into our classrooms for their practical teaching. The school is an active member of the Federation
of Waldorf Schools in Southern Africa.

Market and Recycling
Wholesome juices and snacks are for sale at The Friday Market, co-ordinated by parents, between
10h00 and 13h30. This venue may also be used for the sale of crafts, books, etc on application to
the Admin Group. The school does not run the market, but retains the right of veto as all goods on
sale must be appropriate to the ethos of the school and its food guidelines.
A tuck-shop offering light meals and healthy snacks operates every day.
Michael Oak encourages its pupils, staff and parents to take a responsible attitude towards the
recycling of waste materials. Paper generated by the school is taken to a recycling depot once a
week and organic material is composted.
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the waiting list and the current class needs before authorising
an interview. As the co-operation between home and school is
fundamental to a successful education, it is requested that both
parents attend the interview. Part of the interview process is a
meeting with the school bursar to consider financial questions.
After the interview the application is presented at the relevant
faculty meeting for consideration before acceptance is authorised
and a routine credit check is done. On acceptance, a nonrefundable placement fee must be paid and a parent contract
signed in order to secure the place.

The school’s Directory, published annually in the first term
serves as an aid to community networking. It contains detailed
information about each pupil, class and family, as well as useful
information about the school’s management and groups.

Fees

Facebook and Social Media

Fees are payable monthly in advance (over 12 months) before the
10th day each month, after which there is a late-payment charge
(non-payment will result in exclusion of the child). Michael Oak
is an independent school and a member of ISASA. The school
is run as a social service for the community and not for profit.
There is a small bursary scheme which provides limited financial
assistance in need, on timeous application and assessment by
the Bursary Group.

We post a number of interesting articles and photos of school
events on our Facebook page and in our groups. Please do join
up, even if you are not active on Facebook since it is a great
resource of current information and up to date articles.
➤➤ Michael Oak Waldorf School – our page
➤➤ Michael Oak Waldorf School – a group for current parents
and students

School Terms

➤➤ Michael Oak Past Pupils, Parents & Teachers – a group for
anyone

The four school terms are generally very similar to those of the
Western Cape Education Department schools. The minimum
break between the terms is two weeks.

Admission to the School
Application forms are available from the office, or can be
downloaded from the website – www.michaeloakschool.org.za –
and must be accompanied by the non-refundable administration
fee, copies of reports if the child has been at another school
and a copy of the birth certificate. When there is the possibility
of a place, the relevant faculty will review the applications on
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QUESTIONS and ANSWERS
How are children taught to read?
During the first three grades, great care is taken in laying a thorough foundation for writing and
reading. Children learn to write before they read. Letters of the alphabet are learned in the first
class in capitals, as they originated in the evolution of our culture. Man perceived, then pictured,
and out of the pictures he developed signs and written symbols. The children, with their naturally
pictorial thinking, do likewise. In the shapes of natural objects, children re-discover the shapes of
the letters: M in a series of mountain peaks, V in the valleys between, S in a sinuous snake. The
experience is deepened and widened through speech and movement. This method of approach
develops a sense for the qualities of the letters and makes them come alive so that they are
remembered. Phonetics are treated thoroughly and the first experiences in reading centre around
that which the children know well and have copied from the board. The first printed reader is
introduced during the second year.

How is number work introduced?
It is generally recognised that the first experiences of arithmetic are crucial, and here Steiner made
some interesting recommendations. By starting with “two plus two equals four”, the child meets (i)
a completely abstract proposition, (ii) a reductionist view of the universe in which wholes are made
up of parts, and (iii) a problem with only one answer. If he explores instead how to divide an apple
or a cake and share it round the class, he starts from real life, from wholeness, and from a problem
with several answers.

Why does the primary school teacher keep the same
children for several years?

What is the ‘Main Lesson’?
The Main Lesson system has proved to be one of economy and
efficiency. One subject is taught in depth for a period of 3 or 4 weeks
at a time in a way suited to the child’s understanding and stage of
development. Every morning for the first two hours of the day, the
children are at their most receptive and greater concentration can
be expected.

While the diversity of the curriculum demands specialist subject
teachers, we aim at a balance between these specialists and
the class teacher who becomes the pupils’ guide and friend.
The class with its class teacher moves through the school as
a single unit. This practice has many social advantages. It also
takes account of the fact that a child’s speed or slowness in one
subject or area of school life is almost always matched by an
opposite in other areas. The class teacher’s connection with the
class achieves four valuable educational objectives:
➤➤ the teacher’s continuous and deepening knowledge of the
children in his class
➤➤ an increasingly intimate connection between teachers and
parents, fostering greater
➤➤ understanding of and security for the pupil
➤➤ the continued development of the teacher
➤➤ an interrelationship between subject matter taught in early
and later years which enriches the curriculum even further.

This system allows for the integration of a variety of activities and
intellectual and creative work based on the topic that is being
taught at the time. Language, mathematics, history, geography and
the sciences are taught during these periods and are all presented
in a way that stimulates in turn the emotions, the thinking and the
physical activity of the child. Thus the pupil experiences a deep
involvement resulting in enthusiasm for the work. As he works
more intensively, his powers of concentration are strengthened.

Arithmetic is taught to children not as a method for computing, but as a powerful process which is
inscribed into the world around them. They can see oneness in the image of the sun, twoness in
the contrasts of day and night, fiveness in flower petals and sixness in the legs of beetles. Always,
there is a sense of the reality underpinning the world.
Numbers are taught through movement and music before anything is committed to paper. They can
be modelled in plasticine, clay or beeswax, together with the shapes in which they are found: the
square, circle, pentagon and so on. Arithmetic tables are recited with much clapping and stamping,
for unless the knowledge sinks deeper than the child’s conscious memory, very little has been
achieved. As in so much else, in their early years the children need to learn by heart before they
learn by head.

The later morning lessons are devoted to other languages, the
practice of skills, music (each child learns to play the recorder),
singing and eurythmy. Handwork, craft lessons, painting, modelling,
gymnastics and games are scheduled at the end of the school day.
Memories of the involvement and enthusiasm gained during the
morning are what should accompany the child into sleep. This is one
of the reasons why we do not recommend the viewing of television
as it lessens the effectiveness of the classroom experience.

Why is Art so important?
Art is recognised as an important aid to learning. It permeates the curriculum as a medium of
expression and enlivens all subjects. By teaching with imagination, movement, sound and much
artistic activity, the whole nature of the child is aroused and involved, developing enthusiasm for the
learning experience. Learning is transformed into a stimulating process with far-reaching results
when enriched with art and movement, enabling the whole person to unfold.
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Are the Main Lessons continued in the high school?
Yes, the Main Lesson approach is a particularly helpful alternative
in the High School to the conventional way of splitting lessons into
35-40 minute segments. In the Main Lesson curriculum, pupils
experience a wide range of topics and creative opportunities not
available in ordinary schools. It is an ideal way of incorporating
the balance and wholeness inherent in Waldorf education.

What importance is given to the Sciences in the high
school?

Are Waldorf students adequately prepared for the
real, competitive, modern world?

We live in a highly scientific and technological age, and therefore
the study of sciences plays a crucial role in preparing the
young adult to understand and integrate into today’s world. An
understanding of the discovery and workings of machinery,
electronics and energy sources, and the implications these have
for man’s life, is one of the most important aspects of life-long
learning.

As indicated, Waldorf pupils are exposed to an education which
balances social development and academic study. Their studies
include many aspects of the modern world in Science, Technology,
History, Literature, etc. The education is guided by the principle:
the right thing at the right time. There is thus most definitely a
place for computers, for instance, in a Waldorf School — but
at the appropriate moment. Pupils who have proceeded from
Michael Oak to other schools and from Waldorf High Schools to
university have been found to be more than adequately prepared.
In fact, the degree of independence, originality and confidence of
Waldorf pupils has often been noted.

Two aspects make the Waldorf approach to science unique.
Firstly, pupils study the dramatic biographies of remarkable
personalities whose discoveries changed and moulded the
social conditions of our civilisation. Secondly, the pupils study
of science does not begin with the learning of pre-programmed,
fixed laws of the text book, but through the development of their
own observations to which they can apply their own creative
thinking. They thus receive a truly scientific training — working
from the phenomena and then engaging in deep thinking
processes, finally coming to new insights and conclusions.
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in the competitive maelstrom. There is a place for every pupil
in a Waldorf school, no matter how ‘bright’, and the intention is
to bring out the best in each. In asking how we would regard
our children as adequately educated, we would surely stipulate
social, moral, spiritual and practical development alongside
academic and vocational training. The Waldorf ‘graduate’ is a
well-rounded, widely accomplished person who has been taught
how to think, not what to think for exam purposes.

How is discipline handled?
In a Waldorf School, the approach to discipline is much more
personally based. There are no abstract authorities like the
headmaster and prefects, and respect must be won through
personal contact. While a freer, more open atmosphere (including
no uniforms) is encouraged, Waldorf schools are in no way
neglectful of ‘discipline’. Orderliness is inherent in the classroom
and is demanded in behaviour, dress and the presentation of
work. These qualities, as part of social development, are not
imposed in the form of external coercion, but are developed
more as an inward sense of duty. Generally it can be said that,
when motivation and interest is high, when personal concern for
the pupil is central to the teacher, the whole question of discipline
eases.

What is the attitude towards academic results?
Matriculation is a vital step for many careers today and for those
pupils wishing to excel academically Michael Oak provides a
thorough preparation. Michael Oak has consistently achieved
very high standards. Striving towards individual excellence
is essential. Underlying Waldorf Education is a broad,
comprehensive preparation for life. Given this goal, it would be
educationally unsound for academic achievement to receive the
exclusive and pressurised emphasis it often has elsewhere. It
should never be the sole determinant of a person’s worth or of
scholastic attainment — this buries different natural ability levels
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CURRICULUM SUMMARY
(MAIN THEMES ONLY)
Michael Oak includes in its curriculum the standard subjects offered in conventional syllabi, but does
not confine itself to them. The purpose of this summary is to show the main themes considered to
be of particular importance for each age group. These themes are given special emphasis.

PLAYGROUP

Can a child adjust to a change of school?

To date, the most comprehensive and authoritative research
on Waldorf education has been conducted in Germany. Three
independent scientists sponsored by the German Government
assessed 1460 former Waldorf students and concluded that
they had achieved “an educational level well above average.”
Impressively, more than 80% of the 1460 former students
interviewed had completed a professional training.

If a child’s career at Michael Oak has to be interrupted, we
urge parents to avoid making the change until after the first
three years which we consider to be a unit in the educational
experience. After that, there should be no problem, and children
usually make such a change with ease.

How do others see Waldorf Education?

Waldorf Education worldwide

World renowned conductor Bruno Walter is one of many
distinguished people to note the specific contribution of Waldorf
education. “There is no task of greater importance than to give
children the very best preparation for the demands of an ominous
future. As long as the Waldorf School movement continues to
spread its influence, we can all look forward with hope,” he says.

A feature of Waldorf education is that its curriculum and
methodology are accepted across social, cultural, religious,
linguistic and geographical boundaries. Waldorf pedagogy is
successful in both First and Third World contexts, with schools
found in such diverse communities as Egypt, Israel, Croatia,
Japan, Kenya, Brazil, Australasia, USA and Europe. This crosscultural acceptance of Waldorf methodology was noted in a 1994
Report by UNESCO’s Commission on Education for the 21st
Century. The “originality of the Waldorf approach and its longstanding practical application worldwide have recently proved
to be particularly fruitful in such disadvantaged environments as
slums, refugee camps or in conflict situations, conditions where
alternative channels of education often prove to be more efficient
than official school systems.

“As a scientist involved in research into the physics of perception,
I am impressed with both the content of the Waldorf curriculum,
which includes right hemisphere side learning activities to
complement the left hemisphere side; and with the style of
the curriculum which promotes direct involvement, creativity,
and attention to detail,” says Dr H.Puthoff, researcher at SRI
International. “This holistic, well-grounded and in-depth approach
is what is required to meet the challenges of a stressful, fast
moving technological age, while keeping one’s will and sense of
purpose alive and whole.”
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Playgroup’s curriculum is a simple one, with the main aim being to establish a secure framework
in which the child can learn to be part of a group, learning to play imaginatively through imitation.
In the Playgroup the day consists of ‘in breathing’ and ‘out breathing’ activities. Initially, in the first
term, the teacher and her assistant focus on establishing the rhythm and routine, and this becomes
the safe embrace which allows the child to feel safe enough to start exploring and doing, tentatively
socialising and playing.
The child learns to be part of a group, be patient, waiting for a turn, being mindful of those not there
that day, being part of a quiet space during painting, and a multitude of other skills that will serve
them well in life.

THE KINDERGARTEN
The most important consideration in guiding this young child into life is the priority her bodily growth
takes over all other areas of development. Upon this bodily foundation, moral and ethical values,
emotional stability and dynamic intellectual functioning will unfold.
The vital life forces that penetrate, sculpt and grow the Kindergarten child’s body are the very same
forces that will withdraw from her bodily organisation at the change of teeth and make themselves
available for completely new areas of functioning: inner picturing, concept forming and memory.
However, whilst they are deeply involved in moulding and developing the physical/organic being
of the child, the Kindergarten provides an environment that matches and supports the rhythmical
nature of the functioning. Every aspect of the Kindergarten incorporates rhythm, routine and
repetition. The greatest source of support to this task lies in the sublime rhythmical and cyclical
nature of the seasons. To this end we turn to Nature and her seasons for inspiration, curriculum
content and rhythmical organisation.
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CLASS 1 (Grade 1) Age 6-7
ENGLISH: Traditional fairy tales from world literature told, re-told and dramatised by the class. These stories,
together with poems, provide the main material for writing, development of memory and imagination. Writing
is developed out of movement, painting and drawing, and reading out of writing and sounds. Each child writes
his own first reading books. Awareness of sounds. Speech formation.
MATHEMATICS: Rhythmic counting through movement, up to 100. Simple application of the four operations,
from the whole to the parts.
ENVIRONMENT STUDY: Nature stories and seasonal festivals awaken in the child a more conscious interest
in the world around him.
SECOND AND THIRD LANGUAGES: Afrikaans and Xhosa. The child learns through the spoken word.
Games, songs and poems bring to the ear of the child the rhythm, melody and sound of the language. Simple
conversation stimulated.
ARTS AND DESIGN TECHNOLOGY: Singing and playing recorder in the pentatonic scale. Eurythmy.
Drawing of rhythmical forms and balanced patterns to develop judgement, accuracy and harmony. Water
colour painting. Boys and girls learn to knit for well-knit thinking in later years. Simple sewing. Beeswax
modelling.
PHYSICAL EXERCISES, SENSE TRAINING: Games in the round for social awareness. Exercises and
games to develop skills, balance and bodily control.

CLASS 2 (Grade 2) Age 7-8
ENGLISH: Fables, animal stories and legends of saints from world literature told, re-told and acted, written
and read. Nature lore. The child is led over to small letters, then to cursive writing. Children’s own writing
provides most of the reading. First readers introduced. Awareness of sounds. Speech formation. Poetry.
MATHEMATICS: The four operations lead into a wider realm of numbers. Tables learnt by heart. Much mental
arithmetic done to develop facility and strengthen memory.
ENVIRONMENT STUDY, SECOND and THIRD LANGUAGES, ARTS AND DESIGN TECHNOLOGY,
PHYSICAL EXERCISES, SENSE TRAINING: Class 1 Work continued.

CLASS 3 (Grade 3) Age 8-9
ENGLISH: Old Testament stories. Simple composition and dictation. The child writes down what he has seen,
heard or read. Reading related to main lesson. Introduction of grammar: the sentence, punctuation marks,
verb, noun, adjective. Speech formation. Poetry.
MATHEMATICS: The four operations applied to simple problems of practical life. Linear measurement,
money, time, mass.
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ENVIRONMENT STUDY: The study of farming and house-building through stories, outings and practical
activities. Experience of practical life fostered through learning about and performing basic human occupations.
SECOND AND THIRD LANGUAGES: Afrikaans and Xhosa. First writing and reading. Poetry, speech,
rhymes and singing.
ARTS AND DESIGN TECHNOLOGY: Writing of music begun. Recorder playing. Singing. Eurythmy. Painting
and drawing. Varied crafts. Crochet.
GYMNASTICS: Children begin gymnastics: rhythmical ring games and round dances included.

CLASS 4 (Grade 4) Age 9-10
ENGLISH: Deepening and enrichment of feeling through Norse and Celtic myths and hero tales from world
literature. These provide material for writing, reading and dramatising. Descriptive writing and stories. Letter
writing. Verb tenses; parts of speech; study of sentence formation. Poetry.
MATHEMATICS: Simple fractions. Mass. Capacity. Story sums.
ENVIRONMENT STUDY: Study of the child’s immediate environment leads over to history and geography of
the neighbourhood.
NATURE STUDY: Transition from imaginative treatment of the kingdom of nature to more objective study.
Elementary study of man. Characteristic animals discussed in relation to man.
SECOND AND THIRD LANGUAGES: Afrikaans and Xhosa. Writing and reading of simple prose.
ARTS AND DESIGN TECHNOLOGY: Painting and drawing. Embroidery, including cross stitch and design.
Clay modelling. Eurythrny. Theory of music. Recorder playing. Singing in rounds.
GYMNASTICS: With and without apparatus.

CLASS 5 (Grade 5) Age 10-11
ENGLISH: Myths and epics of Greece provide the subject matter for telling, reading, writing and drama. Active
and passive voice. Direct and indirect speech. All parts of speech. Sentence building. Speech formation.
MATHEMATICS: Measurement. Fractions, common and decimal. Artistic introduction to geometry.
HISTORY and GEOGRAPHY: History introduced out of mythology. Ancient civilisations: India, Persia,
Mesopotamia, Egypt, Greece. Inter-dependence of the earth and man. South Africa before colonisation and
first contacts between different cultures.
NATURE STUDY: Elementary plant study. Animal study continued.
SECOND AND THIRD LANGUAGES: Afrikaans and Xhosa. Study of the development of writing through the
ages. The Greek alphabet. Simple Greek sayings.
ARTS AND DESIGN TECHNOLOGY: Painting and drawing related to main lesson subjects. Theory of music.
Recorder playing in parts. Eurythmy. Knitting small articles of clothing. Clay modelling.
GYMNASTICS: With and without apparatus.
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CLASS 6 (Grade 6) Age 11-12

CLASS 8 (Grade 8) Age 13-14

ENGLISH: Roman myths and legends. Stories from the Middle Ages. Descriptions of different peoples and
how they live. Letter writing continued. Description. Phrases and clauses. Speech formation. Poetry.
MATHEMATICS: Interest and percentage. Geometry developed out of drawing practised in previous years.
HISTORY: Roman history. Influence of the Greco-Roman cultural epoch up to the beginning of the fifteenth
century. South Africa: British occupation.
GEOGRAPHY: Southern hemisphere: Africa compared with Australia and South America. The night sky.
Climate.
SCIENCE: Elementary phenomena in acoustics, light and colour.
NATURE STUDY: Introduction to rocks and minerals. Animal and plant study continued. Gardening.
SECOND AND THIRD LANGUAGES: Afrikaans and Xhosa continued. Origin of English words in Latin.
ARTS AND DESIGN TECHNOLOGY: Painting. Soft toys, made to children’s patterns developed from their
own drawings. Music. Singing. Eurythmy. Woodwork : introduction to handling basic tools in carving simple
practical objects.
GYMNASTICS: Exercises become more precise and conscious.

ENGLISH: Topics from the era of the Industrial Revolution and its consequences. Epic poetry and drama.
Intonation, meter and quality of sounds. Simile and metaphor in composition and poetry. Further grammar.
MATHEMATICS: Formal introduction to Algebra: integers (negative numbers); first degree equations and
problem-solving; roots; simple factorising; basic laws of exponents; ratio and proportion. Geometry: derivation
of area formulae and the discovery of n; application of formulae; properties of triangles; exploration of other
polygons; Theorem of Pythagoras; volumes of solids; Platonic solids; figure transformations (change of form
with preservation of area); parallel lines.
HISTORY: The Industrial Revolution in Europe and South Africa.
GEOGRAPHY: Mountains, rivers and rocks. An introduction to Geology. Continental Drift. Structure and
functions of principal economic areas in South Africa. Resources, economics and conservation.
PHYSICS: Basic mechanics. Heat and power.
CHEMISTRY: The metals. Carbohydrates, sugar, protein and fats.
BIOLOGY: Skeletal anatomy of man. Biochemistry as related to human body with emphasis on sugar,
carbohydrates, proteins and fats.
SECOND AND THIRD LANGUAGES: Afrikaans and Xhosa continued with detailed exercises
in grammar.
ARTS: History : The origin of Art. Prehistoric forms. The elements and terminology of Art. Practical: Black and
white drawing. Perspective drawing. Clay modelling. Platonic forms and transformations. Eurythmy, singing
and music.
DESIGN TECHNOLOGY: Woodwork: Elementary joinery. Sewing: designing and making a piece of clothing
using machine. Metalwork. Copper beating. Basket weaving elementary exercises.
GYMNASTICS: Continue developing skills.

CLASS 7 (Grade 7) Age 12-13
ENGLISH: Stories of races and folklore provide the material for reading and telling. Reported speech. Forms
to express wish, wonder and surprise develop understanding for style and literary expression. Differentiating
between one’s own and someone else’s opinion. Composition and business letters. Speech formation.
MATHEMATICS: Discount, profit and loss, area, volume, powers (ratio and proportion). Introduction to
algebra. Geometry up to the Theorem of Pythagoras. Introduction of formulae. Perspective drawing.
HISTORY: Epoch of discovery and invention. The beginning of modern science from the fifteenth century and
with it the beginning of modern civilisation. The great discoverers. South Africa: implication of discovery of
gold and diamonds.
GEOGRAPHY: Northern hemisphere: Europe, North America, Asia. Economic aspects, cultural conditions.
The night sky.
PHYSICS: Mechanics: levers, pulleys, machines. Heat, magnetism, electricity.
CHEMISTRY: Combustion-elementary examples. Crystallisation. introduction to acid, base, salt. Comparison
of sulphur, carbon, phosphorus. Some familiar metals.
NATURE STUDY: Main physiological functions of the human body. Nutrition, health, hygiene. Ecology and
conservation. Gardening.
SECOND AND THIRD LANGUAGES: Afrikaans and Xhosa continued. Developing a feeling for the character
of the language.
ARTS AND DESIGN TECHNOLOGY: Painting exercises in layer technique. Perspective in drawing. Music
and singing. Eurythmy. Needlework: a simple garment made by hand. Woodcarving: bowls and toys with
moving parts.
GYMNASTICS: More advanced exercises in control of movement.
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CLASS 9 (Grade 9) Age 14-15
ENGLISH: Classics with focus on Shakespeare and production of a Shakespeare play. Continuation of
grammar. Literary aspects of romanticism, rationalism and sentimentalism. Humour. Presentations and
declamation.
MATHEMATICS: Special products and factorising; more complex first degree equations and problem-solving;
irrational numbers; scientific notation; consolidation of Class 8 Algebra; the Cartesian co-ordinate system;
introduction to concept of infinity; projective generation of forms; duality; conic sections (circle, ellipse,
parabola, hyperbola) as related to infinity; properties of quadrilaterals; parallel Iines; congruency of triangles
(leading to formal geometry).
HISTORY: History of Nationalism. The French and American Revolutions. Biographies of historical
personalities in context. Nationalism in SA.
GEOGRAPHY: Geology and geomorphology. The forces shaping the earth tectonic and denudational forces.
Economic relations in Africa.
PHYSICS: Electricity and magnetism.
CHEMISTRY: Organic chemistry.
BIOLOGY: Anatomy and physiology of blood circulation and respiration.
SECOND AND THIRD LANGUAGES: Revision of grammar. Study setwork. Recitation and developing use of
idiomatic expressions.
ARTS: History: Comparisons of differences between Greek and Roman, Northern and Southern
Renaissance - the Fathers of modern Art. Practical: More black and white and basic exercises in free form
colour compositions. Clay modelling. Concave/convex forms. Eurythmy, singing and music.
DESIGN TECHNOLOGY: Woodwork: more advanced constructions. Metalwork: Iron forging. Basket weaving:
more advanced constructions.
GYMNASTICS: Continue developing skills.
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CLASS 10 (Grade 10) Age 15-16

CLASS 12 (Grade 12) Age 17-18

ENGLISH: Classic sagas and epics. Medieval lyrics. Renaissance. Etymology. Poetry and declamation.
Greek Tragedy.
MATHEMATICS: Factorising leading to complex algebraic fractions and equations: literal equations;
inequalities; simultaneous equations and problem-solving; functions: linear, quadratic (parabola), circle and
hyperbola; expansion of the laws of exponents; permutations and combinations; probability; use of scientific
calculator; formal geometry; trigonometry and land-surveying.
HISTORY: Ancient civilisations. Archaeology and the rise of cities. Early African cultures. Developments from
nomadic to settled existence.
GEOGRAPHY: Climatology, world pressure systems, principles of Meteorology. The ‘living’ qualities of the
Earth. Sea currents. Crustal structure.
PHYSICS: Movement Mechanics of motion.
CHEMISTRY: Inorganic chemistry. Acid-base and oxidation-reduction reactions.
BIOLOGY: Nervous, excretory, endocrine and digestive systems. Explore threefold activity of thinking, feeling
and willing.
SECOND AND THIRD LANGUAGES: Further development of competency.
ARTS: History: Explorations of periods from Gothic to Modern Art. The study of aesthetics. Practical: Figure
drawing. Portraits. More advanced Perspective Drawing. Modelling. Exercises in metamorphosis. Eurythmy,
singing and music.
DESIGN TECHNOLOGY: Woodwork: fine joinery. Spinning and weaving. Production of yarn and basic
fabrics. Metalwork: relief work, and copper raising.
GYMNASTICS: Continue developing skills.

ENGLISH: Modern literature and drama. Performing a play.
MATHEMATICS: Integral and differential calculus. Differential quotient. Projective geometry. Perspective &
spherical geometry.
HISTORY: Discovery of how historical events are an external aspect of internal processes.eg. How did the
Middle Ages differ from modern times? Modern history.
GEOGRAPHY: Cultural diversity of humanity, including race, culture and socio-political realities.
PHYSICS: Optics. Applicability of quantum theory to the microcosm & theory of relativity to the microcosm
combined in relation to human experience.
CHEMISTRY: Organic chemistry – reactions, nomenclature and structure.
BIOLOGY: Evolution. Zoology of the animal kingdom.
SECOND AND THIRD LANGUAGES: Continuation of Class 11.
ARTS: Music – understanding & describing the intrinsic language of 20 Century music. Art –Goethe’s
Theory of Colour through painting. Sculpting. Eurythmy – Group form subjects, solo and duets presentation.
DESIGN TECHNOLOGY: Book binding.
IT: Programming for industrial situations.
GYMNASTICS: Specialization.

CLASS 13 (MATRIC) Age 18-19
Matriculation year and the writing of final exams.

CLASS 11 (Grade 11) Age 16-17
ENGLISH: Study of media. Medieval literature. Exploration of the Parzival theme and how it relates to the
student. Chaucer. Shakespeare and Romantic poets.
MATHEMATICS: Deeper work in processes. Projective geometry. Movement from traditional, classical
geometry of Euclid to fluid, modern paradigm which are expressed in harmonic forms.
HISTORY: Transition from Quests of faith to quests of reason.
GEOGRAPHY: Maps and map projections. Cartography. Astronomy.
PHYSICS: Electricity and magnetism.Transmitters, semi-conductors, gas emission tubes.
CHEMISTRY: Atomic Theory. Radioactivity, nuclear energy and nuclear weapons.
BIOLOGY: Plant anatomy, metamorphosis, genetics and ecology.
SECOND AND THIRD LANGUAGES: Revision of grammar. Study setwork. Recitation and developing use of
idiomatic expressions.
ARTS: Deepening creative painting and drawing. Exploration of Medieval, Renaissance, Baroque, Classical,
Romantic and Modern Music. Eurythmy projects.
DESIGN TECHNOLOGY: Woodwork: Use of electrical tools and finer attention to detail. Other: spinning and
bookbinding. Choice between leatherwork, pottery, woodwork and felt.
GYMNASTICS: Continue developing skills.
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FURTHER READING
We suggest the following books, which are for sale or available
on loan from our Parents’ Library. Please enquire at the office.
Root and Shoot – Aspects of Waldorf Education by Michael
Oak Teachers
Questions and Answers by Roy Wilkinson
Rudolf Steiner Education: The Waldorf Schools by Francis
Edmunds
The Recovery of Man in Childhood by A C Harwood
The Way of A Child by A C Harwood
Educating As An Art – Essays on the Steiner Method and
Waldorf Education Rudolf Steiner School Press, New York
Parenting – A Path Through Childhood by Dotty Turner
Coplen
Lifeways – Aspects of Family Life by Waldorf Parents
Gudrun Davy, Bons Voor
Waldorf Education – Theory and Practice by Richard Blunt
RUDOLF STEINER PUBLICATIONS
18 Firfield Road, Plumstead, 021 761 9600.
They have a wonderful selection of books related to Waldorf
education.
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